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Abstract 
The study focused to evaluate the current practices and problems of pre-school education in Pakistan. It was 
conducted on 120 parents through convenient sampling technique from Islamabad, Lahore, Karachi, Peshawar, 
Quetta and Bahawalpur Districts. Questionnaire and interview schedule were used as research tools for data 
collection. Study reflected that the literate, working and economically sound parents were more inclined towards 
pre-school education. Mothers considered pre-school education more important than fathers. Some problems were 
identified including lack of facilities, teacher training, curricula and attitude of the people. The researcher 
recommended that teacher training and appropriate curricula may be designed for kids. 
© 2010 Elsevier Ltd. 
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1. Introduction  
Education of an individual starts at his/her birth time adjusting in the new environment. However, preschool 
education starts at the age of two or three up to five years and kids learn in ‘social learning environments’ (Ormrod, 
1999) out of home. It is imparted before the commencement of the formal schooling. It is provided usually between 
the age of three and five years in kindergarten schools, day care centers, nursery schools and pre-primary schools 
etc. It is based on the Frobels’s Kindergarten theory of early childhood pedagogy. The preschool education mainly 
concerns with personality traits and social development of the children in the school environment. Children learn 
through interaction with their age fellows in play-way situation.  
Pre-school or early childhood education appears essential for children between three and five years of age 
making them creative equipping them with aesthetic, social and communication skills.  They may learn how to act 
and react to live with others. Learning is a process continuing from cradle to grave (Hussain, 1999). During the early 
years or toddler age children are sharp at their intellect and they are fond of questioning & activities and easily 
understand through inquiry. They pose to imitate for learning through assimilation & association in fascination & 
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edutainment. They learn (McCartney, Dearing, Taylor & Bub, 2007) cognitive and life skills including emotional 
stability through accommodation.  Different studies (Stephanie and Julie; 2000, Emily; 2009) revealed a strong 
relationship between quality of preschool education and children’s development. These studies reflected significant 
effects of pre-school education on the socio-psychological development of children improving their communication 
skills, confidence level and awareness of the surroundings.
Although preschool education appears first step towards academic excellence but enrolment rates are lowest for 
children of low income families (Barnett, 2008) or who are unaware of its importance. Pre-school education serves 
the disadvantaged children (NICHD Early Child Care Research Network &Duncan, 2003) in better way making 
them able to overcome their miseries: shyness, inferiority complex, home sickness and sense of deprivation or being 
ignored. However, well-designed preschool education programs improve test scores, lower grade repetition rates and 
reduce delinquency and crime in childhood and adulthood (Barnett, 2008). 
Effective learning is considered to be associated with experience and preschool education equips children with 
diversified experiences (Karoly, Ghosh-Dastidar, Zellman, Perlman, & Fernyhough, 2008) to prepare them for 
further study. Preschool education can improve the learning and development of young children. Different studies 
(Gorey; 2001, McKey, Condelli, Ganson, Barrett, McConkey, & Planz: 1985, Nelson, Westhues & MacLeod: 2003, 
Ramey, Bryant & Suarez: 1985, White & Casto: 1985) found an average effect of preschool education on cognitive 
development of the children. However, White, & Casto (1985) reported ‘smaller but practically meaningful effects’ 
of preschool education on social and emotional development. Whereas, Karoly, Kilburn& Cannon, (2005) found 
long-term effects of preschool education on elementary school education and beyond. 
 Education policies and plans in Pakistan do not ensure preschool education in public sector for all children rather 
they emphasize on primary education. Current practices reflect that children from the high socio-economic families 
attend preschools.  Some attend no program at all, and others attend educationally weak programs. Children from 
middle-income families have least access, but many children in poverty also lack preschool experiences. 
2. Rationale of the study  
In Pakistan, formally education starts at the age of five years from grade-1. Working and/or economically well 
off parents prefer to send their children to day care centers, nursery or kindergarten schools at the age of three to five 
years. Private sector extends this facility apparently on commercial basis in urban areas throughout the country. In 
public schools, kids sit in pre-primary (Kachi Class) in multi-grade classrooms which are not equipped with 
appropriate facilities. Parents and kids face problems due to lack of trained teachers and inadequate facilities in pre-
school education centers. Moreover, majority of the research studies have been conducted on primary education and 
its different aspects. Therefore, a research study on the current practices and problems of preschool education 
appeared a relevant area of study in Pakistani context.  
3. Objectives of the study 
The objectives of the study were a). to identify the current practices of pre-school education in Pakistan, b). to 
find out different factors contributing towards pre-school education in Pakistan, c). to evaluate the role of parents’ 
literacy in pre-school education and, d). to examine the problems of pre-school education in Pakistan. 
4. Research Methodology   
The present study was descriptive in nature. Therefore survey approach was considered appropriate and adopted 
to collect the data from respective respondents. 
4.1. Population and sampling  
The population of the study consisted of the illiterate, literate and educated (degree holder) parents of the children 
of age group 3-5 years. The sample of the study (120 parents) was taken through convenient sampling technique 
from private schools of Islamabad, Lahore, Karachi, Peshawar, Quetta and Bahawalpur Districts. 
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4.2. Data Collection 
The study was descriptive in nature; therefore survey approach was considered appropriate and adopted for data 
collection. For the purpose, two research tools a questionnaire on five point rating (likert) scale and an interview 
schedule were developed to elicit the opinion of the respective respondents. Interview schedule were used for deep 
understanding of the scenario. The research tools were validated through pilot testing in district Bahawalpur. The 
researcher analyzed data qualitatively and quantitatively (presented in percentage (in parentheses) and mean score. 
5. Results 
a. The data collected through the interview schedule was qualitatively analyzed and given below briefly. 
1. In Pakistan, private sector imparts preschool education but on commercial basis. In public sector grade-1 
junior called Kachi class is organized but in conventional way not fulfilling its true spirit. Graduate and 
literate parents appeared more enthusiastic towards preschool education than illiterate parents. Parents of 
working class and business community consider preschool education necessary for their kids.
2. Private schools seem equipped with appropriate facilities of preschool education. Children learn in play-
way learning environment through fun & edutainment. Trained teachers and separate classrooms are 
available equipped with necessary pictorials, models, charts and computer games. Schools have appropriate 
security measures and first aid arrangements. Lunch is served in the presence of a teacher. 
3. Majority of the parents and head teachers were of the view that preschool education prepares the kids for 
further education. They learn through interaction with their age-fellows in pleasurable, friendly and social 
learning environment. They learn communication skills including new vocabulary, sentences and accent 
exchanging information with other students. 
4. Kids are fond of making friends; preschool education provides them an opportunity of such social 
networking. They learn how to act and react for peaceful life. They learn tolerance & patience in the play-
way situation. Preschool education develops confidence in the kids. 
5. It is necessary for a child to adopt social etiquettes & moral values for living a successful life. Preschool 
education equips them with accepted social and moral values (speaking truth & abstain from telling a lie, 
dressing code, table & eating mannerism, greeting elders etc).  
6. For most of the time kids slack in observing health and hygienic habits. In schools they are trained to 
observe and act upon the health and hygienic habits for healthy life. They learn how to wash hands & body, 
clean their teeth, comb hair, avoid dress from dirt, etc. 
b. The data collected through the questionnaire were analyzed quantitatively in terms of percentage and mean 
score as given below: 
Table 1. Categories of parents sending their children for preschool education 
Category Frequency Percentage 
Working Parents (employees) 60 50 
Business Community 49 41 
Others 11 09 
Table-1 indicates the categories of parents who send their children for preschool education. Half (50%) of the 
parents belong to the working class. They are employees either in public sector or private sector. Similarly, 41% 
belong to business community and 9% from other sectors like landlords, transporters, shopkeepers etc. To which of 
the categories parents belong; however, it is the fact that preschool education in Pakistan is costly and offered on 
commercial basis and only elite and/or well off class can afford.  
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5. Results 
Table 2. Opinion of parents about preschool education practices
Level of Agreement:  
Frequencies & Percentage (given in parentheses below) Statement 
SA A UNC DA SDA 
Mean
Score
Communication and Language Learning
Learn Pronunciation 81 (67.6) 17 (14.2) 2 (1.6) 5 (4.1) 15 (12.5) 4.2 
Learn accent  71 (59.2) 31 (25.9) 1 (0.83) 6 (5.0) 11 (9.1) 4.2 
Learn new Vocabulary 89 (74.2) 13 (10.9) 1 (0.83) 7 (5.8) 10 (8.3) 4.3 
Learn conversation style 69 (57.5) 43 (35.8) 00 6 (5.0) 2 (1.6) 4.4 
Learn through gestures 87 (72.6) 26 (21.6) 1 (0.83) 4 (3.3) 2 (1.6) 4.6 
Overall Average 79.4 (66.2) 26 (21.7) 1 (0.83) 5.6 (4.7) 8 (6.6) 4.34 
Learning Social Etiquettes & Moral Values 
Learn social etiquettes 66 (55) 38 (31.7) 3 (2.5) 11 (9.1) 2 (1.6) 4.2 
Learn dressing mannerism 71 (59.2) 23 (19.2) 2 (1.6) 13 (10.8) 11 (9.1) 4.0 
Learn how to greet 52 (43.3) 47 (39.1) 1 (0.83) 11 (9.1) 9 (7.5) 4.0 
Learn work with others 67 (55.8) 38 (31.6) 00 7 (5.8) 8 (6.6) 4.2 
Make friend  81 (67.5) 24 (20) 2 (1.6) 7 (5.8) 6 (5.0) 4.3 
Overall Average  67.4 (56.1) 34 (28.3) 1.6 (1.3) 9.8 (8.1) 7.2 (6) 4.14 
Learning Health & Hygienic Habits
Eating timings 47 (39.1)  56 (46.6) 2 (1.6) 9 (7.5) 6 (5.0) 4.0 
Eating Habits 32 (26.6) 63 (52.5) 3 (2.5) 11 (9.1) 11 (9.1) 3.79 
Hand washing 31 (25.8) 47 (39.1) 3 (2.5) 22 (18.3) 17 (14.1) 3.44 
Body hygiene 33 (27.5) 56 (46.6) 1 (0.83) 17 (14.1) 13 (10.8) 3.65 
Neat & clean clothes 39 (32.5) 52 (43.3) 2 (1.6) 18 (15.0) 9 (7.5) 3.78 
Overall Average 36.4 (30.3) 54.8 (45.6) 2.2 (1.8) 15.4 (12.8) 11.2 (9.3) 3.73 
Available Facilities
Computer games  82 (68.3) 37 (30.8) 1 (0.83) 00 00 4.65 
Friendly environment 69 (57.5) 38 (31.6) 1 (0.83) 8 (6.6)  4 (3.3) 4.33 
Separate classrooms 51 (42.5) 48 (40.0) 2 (1.6) 12 (10) 7 (5.8) 4.00 
Age-wise material (pics) 47 (39.1) 59 (49.2) 1 (0.83) 8 (6.6) 5 (4.1) 4.1 
Textual material 19 (15.8) 23 (19.1) 2 (1.6) 47 (39.1) 29 (24.1) 2.63 
Aya/Masi 57 (47.5) 62 (51.6) 1 (0.83) 00 00 4.46 
Parents’ involvement 59 (49.1) 38 (31.6) 2 (1.6) 11 (9.1) 8 (6.6) 4.00 
Overall Average 54.8 (45.6) 43.5 (36.2) 1.4 (1.1) 12.3 (10.2) 7.5 (6.2) 4.0 
     Table-2 reflects the practices of preschool education in Pakistan. According to the table, the current practices of 
preschool education include communication and language learning (overall 87.8% with 4.34 mean score), learning 
social etiquettes & moral values (overall 84.4% and mean score 4.14), and learning health & hygienic habits (overall 
75.9% with 3.73 mean score). The available facilities (81.8% and mean score 4.0) included separate classrooms, 
friendly learning environment, age-wise learning materials (pictorials, models), aya/mad servant and parents 
involvement.    
Table 3. Opinion of parents about preschool education problems
Level of Agreement:  
Frequencies & Percentage (given in parentheses below) Statement 




High fees  78 (65) 22 (18.3) 1 (0.83) 11 (9.1) 8 (6.6) 4.2 
Conveyance problem 46 (38.3) 25 (20.8) 00 28 (2.3) 21 (17.5) 3.3 
Children feel isolation  49 (40.8) 38 (31.6) 2 (1.6) 12 (10) 19 (15.8) 3.7 
Dietary problems  71 (59.1) 34 (28.3) 1 (0.83) 6 (5) 8 (6.6) 4.4 
Adjustment in school 39 (32.5) 61 (50.8) 2 (1.6) 12 (10) 6 (5) 3.9 
Low access 67 (55.8) 28 (23.3) 2 (1.6) 13 (10.8) 10 (8.3) 4.0 
Quality of facilities 38 (31.6) 49 (40.83 3 (2.5) 17 (14.1) 13 (10.8) 3.7 
Overall Average 55.4 (46.1) 36.7 (30.5) 1.5 (1.3) 13.2 (11)  12.1(10.1) 3.9 
Table-3 shows the problems of preschool education. According to the table Institutions offering preschool 
education charge high fees (83.3% & 4.2 mean score); parents face conveyance problem (59.1%, & mean score 3.3); 
children feel isolation and dietary problems at school (72.4% & 87.4% and mean scores 3.7 & 4.4 respectively), 
problems of adjustment, low access and quality of facilities (83.3%, 79.1% & 72.43% with mean scores 3.9, 4.0 & 
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3.7 respectively). However, the overall mean score (3.9) and percentage (70.6) indicated problems of preschool 
education that parents and kids face during the entire duration.
6. Conclusions 
The study revealed that literacy level of parent’s (both mother and father) play crucial role in education their 
youngsters. It also reflected that the literate, working and economically sound parents were more inclined towards 
pre-school education and they send their children to kindergarten schools/day care centers. Mothers considered pre-
school education more important than fathers. However, there were some problems such as lack of facilities, proper 
training of the teachers, curricula and general attitude of the people 
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